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Purpose of this policy.

The purpose of this Relational Practice Policy is to establish a consistent, compassionate
and evidence-informed approach to promoting positive behaviour, relationships and
wellbeing across Oughton and Primary Nursery School. It provides a clear framework that
enables all members of our school community to work together to create a safe, respectful
and inclusive environment where every child can thrive academically, socially and
emotionally.

This policy is founded on the belief that positive relationships are central to effective
teaching, successful learning and personal development. It sets out the shared values,
expectations and responsibilities that underpin our school culture and supports our
commitment to ensuring that:

e Everyone has the right to feel safe.
¢ Adults have the right to teach.
e Everyone has the right to learn.

The policy recognises that behaviour is a form of communication and that children learn
best within environments where they experience secure relationships, consistent
boundaries and high expectations. Our approach combines warmth with clear routines and
accountability, ensuring that children are supported to develop self-regulation, resilience,
empathy and responsibility for their actions.

Drawing upon the principles of Dave Whitaker's ‘The Kindness Principle’ and the practice
of deliberate positive regard, this policy promotes a culture in which every interaction is
viewed as an opportunity to strengthen relationships, teach positive behaviour and foster a
strong sense of belonging. We believe that children should always experience dignity,
respect and compassion, while understanding that they are accountable for the choices
they make.

Page 1



This policy aims to ensure that all staff respond to behaviour consistently, fairly and
proportionately through relational, restorative and trauma-informed approaches. It provides
guidance for preventing behaviour that disrupts learning, responding effectively when
difficulties arise and repairing relationships so that every child is supported to move
forward positively.

The policy also outlines the responsibilities of staff, pupils, parents, carers and governors
in maintaining a positive school culture. It promotes collaborative working with families and
external agencies where appropriate, recognising that strong partnerships are essential in
meeting the diverse needs of our pupils.

Ultimately, this policy seeks to create a school community where children feel safe, valued
and understood; where adults are empowered to teach in calm, purposeful classrooms;
and where every pupil is supported and challenged to become a confident, respectful and
successful learner.

Our Vision

At Oughton Primary and Nursery School, we believe that exceptional learning is built upon
exceptional relationships. Every member of our school community deserves to feel valued,
respected and supported to achieve their full potential. Our relational approach recognises
that children learn best when they feel safe, experience positive relationships and know
that the adults around them genuinely care about their success and wellbeing.

We are committed to creating a school culture where kindness, consistency and high
expectations exist together. We believe that every interaction is an opportunity to build
trust, strengthen relationships and develop the social, emotional and behavioural skills that
enable children to flourish both in school and beyond.

Our approach is founded on three fundamental rights that underpin every aspect of school
life:

e Everyone has the right to feel safe.
e Adults have the right to teach.
o Everyone has the right to learn.

These rights are shared by everyone within our school community and are balanced by
shared responsibilities. By working together with respect, compassion and accountability,
we create an environment where all children and adults can thrive.

Aims
This policy aims to:

o Establish a whole-school culture where positive relationships are the foundation of learning,
wellbeing and personal development

e Ensure that every member of the school community understands and upholds the shared
rights that everyone has the right to feel safe, adults have the right to teach and everyone
has the right to learn

e Create a safe, calm, respectful and inclusive environment in which all pupils are able to
achieve their best academically, socially and emotionally
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¢ Promote consistently high expectations for behaviour through explicit teaching, predictable
routines and positive role modelling

¢ Develop children's emotional literacy, resilience, empathy, self-regulation and
independence so they become responsible members of the school community

e Foster a culture of kindness, dignity and mutual respect in line with the principles outlined in
Dave Whitaker's The Kindness Principle

o Embed deliberate positive regard by ensuring every child experiences genuine warmth,
encouragement, recognition and a strong sense of belonging through daily interactions with
adults

o Recognise that behaviour is a form of communication and respond to behaviour with
curiosity, compassion and professional judgement while maintaining clear expectations and
appropriate boundaries

o Use restorative approaches to repair relationships, encourage accountability and support
children to learn from mistakes rather than simply receive sanctions

o Ensure behaviour is managed consistently, fairly and proportionately by all staff through
shared language, agreed procedures and evidence-informed practice

¢ Provide appropriate support, reasonable adjustments and targeted interventions for pupils
with additional needs, including those with SEND, social, emotional and mental health
needs, trauma or attachment differences

e Develop strong partnerships with parents, carers and external agencies to promote
consistency between home and school and to support children's wellbeing and success

e Enable all staff to feel confident, supported and empowered to create calm, purposeful
classrooms where high-quality teaching and learning can flourish

e Continually review and develop relational practice through professional learning, reflection,
monitoring and collaboration to ensure that our approach remains effective, equitable and
responsive to the needs of our school community.

Our Core Principles

¢ Relationships come first.

e Every child is known, valued and belongs.

¢ Kindness and high expectations go hand in hand.

e Behaviour is communication and should be understood before it is judged.
e Adults are the regulators and role models.

o Consistency builds safety and trust.

e Consequences teach; restoration repairs.

o Every day is a fresh start.

Roles and Responsibilities - a Shared and Consistent Approach:

At Oughton Primary and Nursery School, every member of staff shares a responsibility to
work together to implement the Promoting Positive Behaviour Policy, using a consistent
and shared approach and acting as positive role models. The responsibility for day to day
rewarding for good behaviour or for dealing with incidents of poor behaviour rest firmly with
the class teacher who will work in conjunction with all other staff and the Parents/Carers to
ensure appropriate behaviour is recognised and reinforced.
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Governing Body

The governing body will also review this policy in conjunction with the Headteacher and
monitor the policy’s effectiveness, holding the Headteacher to account for its
implementation.

Headteacher

The Headteacher and Assistant Headteacher for Inclusion are responsible for reviewing
this policy.

The Headteacher and the Senior Leadership Team will ensure that the school environment
encourages positive behaviour and that staff deal effectively with poor behaviour and will
monitor how staff implement this policy to ensure rewards and sanctions are applied
consistently.

Staff
Adults will:

Build trusting relationships with pupils

Model respectful communication

Maintain calm, predictable responses

Use restorative conversations

Teach expected behaviours explicitly

Separate the behaviour from the child

Recognise behaviour as communication

Provide appropriate support and reasonable adjustments

maintain high expectations for all learners

work collaboratively with families.

They will provide a personalised approach to the specific behavioural needs of
children.

e Record serious or ongoing behaviour incidents.

o Draw up risk assessments to look at strategies to reduce risk (appendix 5)

Pastoral Support Team- (Headteacher, Assistant Headteacher for Inclusion, Pastoral
Manager and designated Teaching Assistant)

The Pastoral Support Team are responsible for:

e Supporting staff to implement the behaviour policy effectively

e Supporting staff to provide a personalised approach to the specific behavioural
needs of particular pupils

e Supporting staff with writing Risk Assessments

e Provide annual training on trauma informed practice, Unconditional positive regard,
introduced by the psychologist Carl Rogers, The Kindness Principles by Dave
Whitaker and Paul Dix theories.

e Refer pupils for external agency support where necessary

e Monitoring behaviour logs

e Holding sessions for Parents/Carers to help them understand the school’s
behaviour expectation.

Children:
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Children are expected to:

keep themselves and others safe

Treat everyone with kindness and respect
Follow adult instructions

Care for school property

Be ready to learn

Try their best

Repair relationships when mistakes happen
Seek help when needed.

Every child has the right to learn without disruption, so we promote 3 key principles:
e Everyone has the right to feel safe.

e All adults have the right to teach.

e Everyone has the right to learn.

Parents/Carers

e The role of Parents/Carers is crucial in helping schools develop and maintain good
behaviour.

e To support the school, Parents/Carers should be encouraged to get to know the
school’s expectation, detailed in this policy.

e Parents/Carers are encouraged to take part in the life of the school and it’s culture.

e Parents/Carers have an important role in supporting the school’s behaviour policy
and should be encouraged to reinforce the expectations at home as appropriate.

e Where a parent has a concern about management of behaviour, they should raise
this directly with the school, while continuing to work in partnership with them.

Links With Home: Support for Parents/Carers and Carers
At Oughton Primary and Nursery School, we work closely with Parents/Carers.
We aim to:
e to engage and build good working relationships with Parents/Carers, children, staff
and other agencies
e to work holistically and effectively with Parents/Carers in ways that will help improve
their children’s well-being and behaviour.
¢ to provide relevant information about the appropriate support services available for
Parents/Carers to improve their skills.
¢ to provide visual resources to use at home to promote and support positive
behaviour
to sign post Parents/Carers to support agencies / services
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The School Behaviour Curriculum

At Oughton Primary and Nursery School, we believe that pupils need to learn positive
behaviours and take an active role in being responsible for how they behaviour and their
actions. Every available opportunity is made to teach, model and promote positive
behaviour, raise confidence and self-esteem and develop personal and social skills.
Preventative planning and intervention at an organisational, classroom and individual level
can help alleviate situations by allowing pupils to remain composed, maintain their
self-esteem and continue their activities in a positive way.

Opportunities are intentionally planned and delivered through both the formal and informal
school curriculum.

Behaviour Curriculum

At Oughton Primary and Nursery School we have introduced a behaviour curriculum

that is a clear and structured framework which sets out the behaviours, routines, and
social norms that children are explicitly taught in order to support a calm, safe, and
respectful school environment. The behaviour curriculum outlines the expected ways
children should conduct themselves in different settings—such as in the classroom, during
transitions, in the playground, and online—ensuring that expectations are consistent and
clearly understood by all. By proactively teaching these behaviours, rather than relying
solely on reactive approaches, the curriculum helps to build a positive school culture,
supports learning, and prepares pupils for life beyond school.

Assemblies / Curriculum

Spiritual, Moral, Social and Cultural Development is promoted not only through our
curriculum but also through the ethos of the school and through the development of
positive attitudes and values and planned time for reflection.

As part of our curriculum children are involved in stories, assemblies, planned activities,
learning opportunities and games where they learn and discuss what good behaviour
means and how to resolve situations where they are unhappy about their own behaviour or
that of others. Teachers use lessons (often ‘Circle Times style discussions’) when
particular issues arise in their classes or the playground that are affecting the learning or
wellbeing of the children.

Children are given many opportunities to work collaboratively in class, which helps them to
share and take turns, listen to others and value their opinions.

Children are encouraged to recognise that we are all different and to respect this.

Jigsaw also promotes positive behaviour and promote positive actions, discussing
concerns and feelings.

Worry Boxes and Networks of Support

Pupils have the opportunity to share any problems, worries or issues they may have in the
class worry box. The boxes are checked weekly by a member of the Pastoral Team / SLT
and the Year 6 Wellbeing Ambassadors. There are also pastoral interventions run across
the whole school where needed. Each pupil also completes a Network of Support which
are reviewed at least once in the academic year. This highlights the adults that the children
feel they can go to if they need support.

Responsibility

In Year 6, individual children are rewarded as Head Boy and Head Girl, Deputy Head Boy
and Deputy Head Girl and Ambassadors. These pupils are nominated by the Senior
Leadership Team and their previous teacher for being positive role models. In Year 6,
children have also been nominated as Ambassadors as role models and these children will
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help support pastorally across the school. Across the year groups, pupils are picked to
represent Oughton Primary & Nursery School at musical, sport events and award events.
The School Council, picked through pupil voting system, promotes positive leadership and
focuses upon encouraging good behaviour. Meetings discuss issues and the concerns of
children and decisions are made to improve the school further.

The way children learn behaviour

At Oughton Primary and Nursery, we recognise that behaviour is learned and can be
taught. We understand that children develop positive behaviours through consistent,
supportive relationships and by being given opportunities to practise and succeed.
Children learn behaviour through:

o Positive relationships — feeling safe, valued and connected with trusted adults.

« Role modelling — observing and copying the positive behaviours demonstrated by
adults and peers.

o Co-regulation — adults helping children to recognise, understand and manage their
emotions so they can gradually develop self-regulation.

« Reminders and explicit teaching — clear explanations, modelling and regular
reminders of expectations.

¢ Repetition, routines and structure — practising behaviours consistently within
predictable routines until they become habits.

o Clear and consistent boundaries — knowing what is expected and experiencing fair,
consistent responses from all adults.

o Praise and positive reinforcement — recognising and celebrating effort, progress and
positive choices to encourage future success.

o Comfort, support and restoration — responding with empathy when children
struggle, helping them regulate their emotions, repair relationships, reflect on their
choices and learn from mistakes.

The way we teach positive behaviours:
At Oughton Primary and Nursery, we promote positive behaviour through a consistent,
nurturing and relationship-centred approach. We believe that children thrive when they feel
safe, valued and understood. Positive behaviour is taught and encouraged through:
o Positive relationships — building trusting, respectful connections between staff,
pupils and families.
o Positive role modelling — adults demonstrating the behaviours, attitudes, and values
we expect from our pupils.
o Consistency — ensuring expectations, boundaries, and responses are applied fairly
and consistently across the school.
o Clear routines — establishing predictable daily routines that provide structure,
security, and opportunities for success.
o Positive phrasing — using clear, respectful language that focuses on what children
should do rather than what they should not do.
« Thoughtful planning — creating engaging, inclusive learning experiences that meet
pupils' needs and reduce barriers to positive behaviour.
o Reward and positive reinforcement — recognising and celebrating effort,
achievement, kindness, and positive choices to encourage continued success.
o Comfort and forgiveness — supporting children to regulate their emotions, repair
relationships, learn from mistakes, and move forward with dignity.
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Positive Behaviour in the Early Years Foundation Stage (EYFS)

In the Early Years Foundation Stage (EYFS), we recognise that young children are
developing the social, emotional and communication skills needed to manage their
behaviour. We understand that behaviour is a form of communication and that children
learn best through secure relationships, consistent routines and positive experiences.

Our approach is nurturing, relational and developmentally appropriate. Adults provide clear
expectations, model positive behaviour and support children through co-regulation, helping
them to recognise and understand their emotions before gradually developing self-
regulation. We use praise, encouragement and positive reinforcement to celebrate
kindness, effort and achievement, while supporting children to learn from mistakes in a
calm and respectful way.

Where behaviour causes concern, we work closely with parents and carers to understand
the child's individual needs and provide consistent support. Reasonable adjustments are
made where appropriate, particularly for children with SEND or emerging additional needs,
ensuring that every child feels safe, included and able to thrive.

All behaviour management in EYFS is developmentally appropriate and follows the EYFS
Statutory Framework. Staff support children through warm, responsive relationships, clear
routines and consistent expectations. Children are helped to recognise and manage their
emotions through co-regulation, positive role modelling and gentle guidance. Praise and
encouragement are used to reinforce positive behaviour, while any consequences are fair,
immediate and appropriate to the child's age and level of understanding. Where needed,
staff work closely with parents, carers and other professionals to provide additional support
and ensure every child can thrive.

In practice this may look like (includes but not exhaustive):

Adults get down to the child's level and speak calmly.

Children are helped to name and understand their feelings.

Staff use co-regulation before expecting self-regulation.

Expectations are simple, consistent and taught through routines.

Positive behaviour is noticed and praised more than unwanted behaviour is

highlighted.

e Children are redirected.

e Any consequences are immediate, proportionate and appropriate for a young child's
understanding (e.g. helping to tidy up, repairing a toy, saying sorry in a meaningful
way).

« Staff work with parents where behaviour is a concern.

e Children with SEND or additional needs receive appropriate adjustments and

support.
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Rewards and Positive Reinforcement

The school rewards good behaviour, as it believes that this will develop an ethos of
kindness and cooperation All staff have their own reward systems within their classrooms
to encourage, recognise and praise good behaviour.

Classroom reward systems may include:

Praise — verbal from staff

Written praise in books

Individual positive recognition — displayed on whiteboard

Reward charts

Classroom certificates

Stickers

Star of the week or Star of the day

Photos displayed in classroom

Parents/Carers informed of positive behaviour via letter or phone call.
Table points

Oughton Primary & Nursery School encourages whole school rewards, promoting team
work and individual success through rewards such as:

o Certificates as a reward for positive behaviour.

e House Points — announced on a regular basis between the 4 houses and on
display.

e Superstars Awards — given in assembly in front of all other pupils and
Parents/Carers

e The Golden Book - entry into special book and Head Teacher gold sticker, plus
name part of display for exceptional work and or continued good behaviour. A
certificate is sent home to Parents/Carers.

e Positive Play Award

(Examples see Appendix 2)

Teaching positive behaviour and repairing relationships

At Oughton Primary and Nursery, we recognise that behaviour is a form of communication.
When a child struggles to meet our behaviour expectations, we respond with curiosity,
empathy and consistency, seeking to understand the reasons behind the behaviour while
maintaining clear boundaries.

Ouir first priority is always to help children feel safe and regulated. Staff use co-regulation
strategies to support children in managing their emotions before engaging in reflection or
problem-solving. Once a child is calm and ready to learn, adults guide them to understand
the impact of their actions, repair relationships where appropriate and develop the skills
needed to make positive choices in the future.

Adults use positive, restorative approaches that are appropriate to each child's age, stage
of development and individual needs. This may include acknowledging feelings, naming
emotions, reminding children of expectations, modelling appropriate behaviours and
supporting them to identify more successful strategies for next time.
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Where appropriate, restorative conversations may include questions such as:

* What happened?

* What were you feeling at the time?

* What were you thinking?

* Who has been affected by what happened?

* How do you think they might be feeling?

* What can we do to make things right?

* What could you do differently next time?

* |s there anything you need to help you be successful?

Staff aim to prevent difficulties by building positive relationships, maintaining predictable
routines, using positive phrasing and noticing early signs of dysregulation. They intervene
early, redirect attention and provide support before behaviour escalates wherever
possible.

Children are never shamed, humiliated or isolated as a punishment. Instead, adults
respond calmly and respectfully, recognising that every child brings different experiences,
developmental needs and strengths. We believe that mistakes are opportunities for
learning and that every child should be supported to repair relationships, restore trust and
experience success.

Where consequences are necessary, they are logical, proportionate and focused on
repairing harm rather than punishment. Consequences are always matched to the child's
age, stage of development and understanding, with the aim of helping children learn
responsibility, develop self-regulation and make positive choices in the future.

Restorative actions and supportive responses

When a child's behaviour does not meet our expectations, our response is always
intended to support learning, repair relationships and maintain the safety and wellbeing of
everyone within our school community. Adults consider the child's age, stage of
development, individual needs and the circumstances surrounding the behaviour before
deciding on the most appropriate response.

Supportive responses may include:

« Restorative conversations to help the child reflect on what happened, understand
the impact of their actions and identify positive strategies for the future.

« Time to reflect and repair, which may include spending part of a playtime or
lunchtime with a trusted adult to regulate, reflect and take part in restorative
discussions or actions. This is not intended as a punishment but as an opportunity
for learning and relationship repair.

o A supported reflection meeting with a senior member of staff and the adult
involved, where appropriate. Parents or carers will be informed and the incident will
be recorded on CPOMS to ensure appropriate monitoring and support.

« Individual support plans, additional check-ins, or referrals for further pastoral or
SEND support where behaviour indicates an ongoing unmet need.

« Internal suspension, where necessary, to provide a safe and structured
environment while appropriate support, reflection and planning take place.
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« Suspension or permanent exclusion may be considered only in exceptional
circumstances where there is a serious risk to the safety or wellbeing of others, or
where all reasonable strategies and support have been exhausted. These decisions
are made in accordance with statutory guidance and only after careful consideration
of the child's individual needs. Wherever appropriate, the school will work
collaboratively with parents, carers and relevant external agencies to identify and
implement additional support.

Throughout every stage of this process, our aim is to help children develop self-regulation,
strengthen relationships and learn the skills needed to make positive choices, while
ensuring that all members of our school community feel safe, respected and supported.

(See Appendix 3)
Procedures for Behaviour Support

At Oughton Primary and Nursery, we recognise that when a child consistently struggles to
meet our behaviour expectations, this may indicate an unmet need rather than deliberate
non-compliance. Our aim is to understand the reasons behind the behaviour and provide
appropriate support to enable every child to feel safe, successful and included.

Where a child's behaviour continues to be a concern despite universal classroom
strategies, the following graduated approach may be implemented.

Stage 1 — Universal Support

All pupils benefit from a relational and therapeutic approach to behaviour. Universal
support refers to the high quality, inclusive teaching and resources provided to all children
as part of daily school life.

Stage 2 — Targeted Support

Some children may require additional support to help them develop positive behaviour,
emotional regulation and social skills. Where universal provision has not been sufficient,
the following targeted support may be implemented following discussion with parents or
carers and relevant school staff.

Stage 3- Intensive support:

A small number of children may require more intensive and personalised support to enable
them to feel safe, regulate their emotions and engage successfully in school life. This
support is provided alongside high-quality universal and targeted provision and is
developed collaboratively with the child, their family and where appropriate, external
professionals.

Stage 4- Highly focussed support:
A very small number of children may require intensive, individualised support to enable
them to access learning successfully within the mainstream environment. At this stage,
support is carefully planned, regularly reviewed and delivered in partnership with the child,
their family and relevant professionals.
At this stage an alternative provision within school may be introduced (Sycamore Class)
Where appropriate and for the shortest time necessary, children may access:

e Short periods of supported learning outside the classroom.

e A nurture or pastoral provision.

e Additional adult support during key parts of the day.

e Gradual reintegration into whole-class learning following periods of dysregulation.
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¢ Individual programmes designed to build confidence, resilience and readiness for learning.

Stage 5- Intense Support:

This provides an enhanced level of support for pupils whose behaviour indicates
significant or ongoing needs that cannot be effectively addressed through universal or
targeted approaches alone. At this stage, the priority is to ensure the safety and wellbeing
of all members of the school community while providing the individual pupil with intensive,
coordinated and compassionate support.

We recognise that persistent or serious behaviours are often indicators of unmet needs,
trauma, difficulties with emotional regulation, communication, mental health or special
educational needs and disabilities (SEND). Our response remains relational, restorative
and child-centred while maintaining high expectations for behaviour and learning.

Pupils working at Stage 5 — Intensive Support are likely to require a highly personalised
programme of support that cannot always be delivered consistently within a mainstream
classroom. Wherever possible, the aim remains to maintain the pupil's sense of belonging
within the school community while providing the level of support needed to enable them to
regulate, engage and achieve success.

As part of this graduated response, pupils may access a specialist internal provision
called Sycamore within the school for part or all of the school day. This provision offers a
structured, nurturing and relational environment where pupils receive intensive support to
develop emotional regulation, communication, social skills and readiness for learning, with
the long-term aim of increasing successful participation in mainstream classroom
experiences whenever appropriate.

For some pupils with the most significant and enduring needs, particularly those with an
Education, Health and Care Plan (EHCP), access to an external alternative provision
or specialist placement may be considered where this forms part of their assessed
provision and has been agreed through the Local Authority. Decisions regarding external
provision will always be made collaboratively with parents or carers, the Headteacher, the
SENDCo, relevant professionals and the Local Authority, ensuring that the provision is in
the child's best interests and supports the outcomes identified within their EHCP.

Placement within either an internal or external provision does not represent a sanction. It is
a carefully planned intervention designed to provide the specialist support, teaching and
therapeutic approaches required to meet individual needs, reduce barriers to learning and
promote positive outcomes. Throughout any period of specialist provision, the school will
maintain high expectations, continue to demonstrate deliberate positive regard and work
towards enabling each pupil to develop the skills, confidence and resilience needed to
achieve their full potential.

Where appropriate, reintegration into mainstream lessons will be carefully planned,
gradual and individually tailored, recognising that successful inclusion is a process built
upon secure relationships, appropriate support and sustained success.

Even at the highest level of intervention, our belief remains unchanged: every child
deserves adults who remain calm, compassionate and committed to helping them

succeed. We will continue to uphold high expectations while providing the support,
understanding and encouragement each child needs to feel safe, develop positive
relationships and access their right to learn.
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Responding to behaviours that may indicate distress or dysregulation

At Oughton Primary and Nursery, we recognise that behaviour is a form of communication.
When children experience strong emotions or find it difficult to regulate their behaviour, our
priority is to provide calm, consistent and compassionate support. Staff respond in ways
that promote emotional safety, preserve relationships and help children develop the skills
needed to regulate independently over time.

Where appropriate, adults may use the following therapeutic and relational strategies:

« Adults regulate themselves first. Staff recognise that calm adults help children to
become calm. We therefore strive to respond thoughtfully rather than react
emotionally, modelling the self-regulation we seek to develop in our pupils.

« Early intervention by noticing signs of dysregulation and offering support before
behaviour escalates.

o Co-regulation, using a calm presence, reassuring tone of voice and supportive
body language to help children feel safe and regain emotional regulation.

o Gentle reminders and visual supports to reinforce expectations through
consistent language, gestures, symbols or visual prompts.

o Positive phrasing, telling children what we would like them to do, for example:

o "Stand next to me."
"Please put the toy on the table."
o "Walk beside me."
« Limited choices, giving children an appropriate sense of control while maintaining
clear boundaries, for example:
o "You can put the pen on the table or in the box."
o "When we go inside, would you like to choose Lego or drawing?"
"Would you like to talk here or in the courtyard?"
« Reducing the emotional demand allowing children time and space to regulate
without entering into power struggles, for example:
"You can listen from there."
o "Come and find me when you're ready."
o "Take your time—I will be here when you're ready."
« A therapeutic de-escalation approach, including:
o Using the child's name to establish connection.
o Acknowledging and validating emotions, for example, "I can see something
has upset you."

Offering reassurance, "I'm here to help."

Listening without judgement.

Providing simple choices and supportive next steps.

Remaining calm, predictable and emotionally available throughout.

o Supported regulation and reflection, where a child may spend time with a trusted
adult in the classroom or another appropriate space to regulate their emotions
before reflecting on what happened. This time is not used as a punishment but as
an opportunity to regain a sense of safety, rebuild emotional regulation and prepare
for learning. Reflection takes place only when the child is calm and ready.

o O

o O

Staff understand that every child is unique. Strategies are adapted to meet individual
developmental, emotional and sensory needs, recognising that children may require
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different levels of support at different times. Our aim is always to help children feel safe,
connected and successful, enabling them to develop the confidence and skills to regulate
their own behaviour over time.

Monitoring and Evaluation

All incidents, positive and negative are recorded by class teachers and SLT. Housepoints
are recorded on Arbor.

Records give an account of the behaviour seen and any follow up / consequences given.
The negative (Reflection) incidents are recorded on CPOMS are monitored by Assistant
Headteacher for Inclusion, Assistant Headteacher for Curriculum and Pastoral Support
Manager. Behaviour (positive and negative) is discussed during Open Evenings with
Parents/Carers and Carers and during individual meetings if necessary. Cases of high
level behaviour are recorded on CPOMS (internal suspensions, external suspensions and
exclusions). This enables an analysis of behaviour to be undertaken to look at patterns or
triggers.

Special Needs and exceptional circumstances

Oughton Primary and Nursery School have a duty under the Equality Act 2010 to take
such steps as is reasonable to avoid any substantial disadvantage to a disabled pupil
caused by the school’s policies or practices. Also, under the Children and Families Act
2014, Oughton Primary and Nursery have a duty to use their ‘best endeavours’ to meet the
needs of those with SEND. If a pupil has an Education, Health and Care plan, the
provisions set out in that plan must be secured and Oughton Primary and Nursery School
must co-operate with the local authority and other bodies.

We understand that for some children, additional support will be needed to support them in
displaying prosocial behaviour and developing an internal discipline. Specific children may
have additional documents to support their needs such as Safety and Support Plan, Risk
Reduction Plans. These plans will be overseen by the Assistant Headteacher for Inclusion
as well as class teacher, Parents/Carers and the child. The school will make appropriate
use of referral procedures and work collaboratively with external agencies to provide
behavioural support when required.

Oughton Primary and Nursery will consider whether a pupil’s SEND has contributed to the
behaviours displays and if so, whether it is appropriate and lawful to sanction the pupil. In
considering this, schools should refer to the Equality Act 2010 and schools guidance to
ascertain whether the pupil understood the rule or instruction and whether the pupil was
unable to act differently at this time as a result of their SEND.

As part of meeting these duties, staff at Oughton Primary and Nursery School will also
consider whether any reasonable adjustments need to be made to the
consequence/strategy in response to any disability the pupil may have. It is also important
for the staff to seek to try and understand the underlying causes of behaviour and whether
additional support is needed.

Oughton Primary and Nursery School will as far as possible, anticipate likely triggers of
behaviour and put in place support to prevent these. lllustrative examples of preventative
measures include (but are not limited to):
e short, planned movement breaks for a pupil whose SEND means that they find it
difficult to sit still for long
e adjusting seating plans to allow a pupil with visual or hearing impairment to sit in
sight of the teacher
e sensory support as needed
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e training for staff in understanding SEND
e preparing a child for a change in routine or staffing

Any preventative measure should take into account the specific circumstances and
requirements of the pupil concerned.

Pupil Transition

Moving into a new year or a new school can be a challenge, particularly for vulnerable
children. At the end of each year, all children meet their new teacher and spend some time
getting to know them. In addition, children who find change a particular challenge, may
meet their teacher individually, sometimes with their Parents/Carers. The teachers all meet
to have a handover meeting where any Educational, Health, Care Plans, Individual
Support Plan, One Page Profiles, Risk Assessments etc. are passed on to the new
teacher.

Staff will have time to exchange information about children. In addition, North Hertfordshire
Schools run a day where primary schools can exchange information with secondary
schools in order to ease the transition for Year 6 going into Year 7.

Any children who have been absent due to health needs or attendance issues will be
supported back into school and staff will share the expectations for behaviour and put any
plans in place that are required to support a smooth transition. This also includes children
who may have a reintegration meeting after a suspension (see Oughton’s Exclusion Policy
for more information).

Promoting Positive Relationships between Children

At Oughton Primary and Nursery School we create a culture where children feel confident
to speak out if they have a concern about their own or another child’s safety

We feel it is important to talk to children from a young age about where they can go to get
help if they don't feel safe or are worried about something. Each child completes a Network
of Support and this is reviewed at least once in the academic year.

Through our Jigsaw curriculum and RSHE lessons we discuss healthy relationships.

All children receive online safety lessons as part of the curriculum.

All staff at Oughton Primary and Nursery School understand the importance of challenging
inappropriate behaviours between children that are abusive in nature. Downplaying certain
behaviours, for example dismissing sexual harassment as “just banter”, “just having a
laugh”, “part of growing up” or “boys being boys” can lead to a culture of unacceptable
behaviours, an unsafe environment for children and in worst case scenarios a culture that
normalises abuse leading to children accepting it as normal and not coming forward to

report it.
Staff will report any concerns to a DSL following our Child Protection Policy.

Support and Training for all Staff

Behaviour management training are taught to staff as part of Trauma Informed practice,
Dave Whiatker’s Kindness Principles, Relational Practice and Paul Dix approach.
However, additional support and training can be offered as necessary to support staff in
dealing with challenging pupils. This can be either delivered in house or outside of school,
for example: sharing best practice, staff meetings, observing

other teachers/staff or attending a course of specific behaviours.

Exclusion:
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Oughton Primary and Nursery school follows the Government Guidance for Exclusion from
Maintained Schools, academies and Pupil Referral Units in England.

Suspension / Exclusion is considered the very last resort and the decision is not taken
lightly. The decision to exclude must be lawful, reasonable, rationale, proportionate and
fair. Wherever possible, the school engages in early intervention to prevent challenging
behaviour and support the pupil to remain in school.

The school adheres to the DFE guidance specified in Suspension and permanent
exclusion from maintained schools, academies and pupil referral units in England,
including pupil movement Statutory guidance for maintained schools, academies and pupil
referral units in England July 2026.

Suspension and permanent exclusion from maintained schools, academies and pupil
referral units in England, including pupil movement

Appendix 1 - Acronyms

AH Assistant Headteacher
HT Headteacher
IEP Individual Education Plan
PSHE Personal, Social and Health Education
PST Pastoral Support Team
SEN Special Educational Needs
SLT Senior Leadership Team
TA Teaching Assistant
Appendix 2
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Oughton Primary and Nursery School

Reward System

To recognise pupil’'s achievements and/or positive behaviour Oughton Primary & Nursery School has the
following rewards in place to provide positive reinforcement.

Type of Reward

Actions

Verbal Praise &3

Member of staff verbally acknowledges your
achievements/behaviour

Positive noticing board / Phone calls home /
notes home

N 1

4

class Rewards

(Sticker, table points, levels etc.)

You will be given an in class reward from your
teacher.

House Points

You will receive a House Point and the more
you receive you will be given a House Point
certificate from Mrs Clayton in assembly. Well
done.

At the end of term the winning house will
receive a treat!

Posibive Pldy Ausdrd

A midday supervisor will choose you for a
Positive Play Award for your achievements/
behaviour at lunch time and you will receive the
certificate in assembly.

You will receive a Superstar Certificate in
assembly and your Parents/Carers will be
invited to come to assembly.

Congratulations! This is the highest reward and
you should be very proud of yourself for
achieving this.

e You will be sent to Mrs Clayton or Mrs
Phillipson or Mrs Smith who will give you a
sticker and certificate to take home to show
your Parents/Carers.

¢ Your name will be entered in the Golden
Book which is displayed in the front
entrance.

e You will be asked to stand up in assembly
and have your name will be read out.

e |If you are entered into the Golden Book 3
times you will receive a special certificate
and a gift, plus your Parents/Carers will be
invited to come to assembly to see you
receive your rewards.

e |If you are entered into the Golden Book 5
times you will receive a £5 gift voucher in
assembly and your Parents/Carers will be
invited to come and see you receive your
reward.

WELL DONE
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Appendix 3

Oughton Primary and Nursery School

Examples of types of inside school building & school grounds & trips behaviour:

Type of behaviour - examples

Strategies / Consequences

e Calling Out
o Distracting others by muttering, fidgeting,
fiddling etc.

e Being rude to an adult or answering back
e Refusing to carry out a reasonable request
or attempt work
e Name calling
Leaving classroom without permission

All adults have the right to teach.

Everyone has the right to learn.
This is not an exhaustive list; there may be other
behaviours.

Dependent of the behaviours displayed and the child’s
understanding and needs:

Discussions with child, adaptations to support the needs of
the child, restore and repair damage, strategies to regulate
the child in order to bring the child back to their learning.

Discussion with adult (break / out of class) to find out
reasons for behaviour and discussion to repair and restore
relationships, extra time within school to do work,
adaptations where needed.

e Physical action which results in someone
hurt / distressed
e For choosing not to change behaviours and
persistently demonstrating the behaviour
e Swearing at someone or offensive
language
o Damaging property intentionally / throwing
objects
¢ Confrontational behaviour
e Bullying behaviour
e Persistently leaving classroom without
permission
e Climbing — putting themselves at risk ie.
gate / apparatus in gym (without
permission)
Everyone has the right to feel safe.
All adults have the right to teach.

Everyone has the right to learn.
This is not an exhaustive list; there may be other
behaviours.

Dependent of the behaviours displayed and the child’s
understanding and needs:

Reflection time of 45 minutes with SLT / member of staff
involved at lunchtime. Discussion to find out reasons for
behaviour to repair and restore relationships,

Parents/Carers will be informed by class teacher by
telephone or face to face meeting.

Targeted / Targeted + response if deemed necessary.

e Continual Bullying, Racism / Incident
involving direct discrimination towards a
characteristic of a child
Stealing
Physical violence against pupils and adults
Fighting or physical violence with intent
Biting with intent
Significant (costly) damage to property
intentionally / throwing objects

e Persistent disruption to learning over a

period of time

e Absconding school site

¢ Incident involving drugs, alcohol & smoking
Everyone has the right to feel safe.
This is not an exhaustive list; there may be other
behaviours.

Parents/Carers will be contacted and requested to
come straight into school.

Head / Assistant Headteachers to decide
consequences.
Possible consequences:
e Police contacted
¢ Internal suspension / External suspension
e Exclusion

Specialist response if deemed necessary.
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Appendix 5: Risk Assessment Template

OUGHTON
D
3 Sl .
5= J
4”0 Nunsﬁdl
Risk Assessment
Name DOB Year group
Completed by Start date Review date
Description of concern:
Known Triggers
Risk identified Who May Be Harmed Type of Risk
Risk Area Likelihood Impact Overall risk

Policy considerations

Immediate actions taken

Proactive Strategies in place

When Early Signs are Seen
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Following the Incident

Staff reflection:

Control measures to support

Behaviour Response
Overall Risk Rating After Controls

Likelihood Overall risk
Name Role Signature Date
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